THE ECOSYSTEM OF THE MIE
PORTFOLIO PROCESS:
DATA AND DOCUMENTATION
COLLECTION METHODS FOR MIE
GUIDED INTERNS

by

RANDY WONG

Through its Guided Internship Program, the Music-in-Education Concentration at NEC
provides Conservatory students with valuable opportunities in public education as
teachers, curriculum designers, action researchers, and artists-in-residence. Most
Concentration students become involved in the Guided Internship program because they
wish to practice teaching, either in a classroom setting or within the context of teaching
private lessons. Very few of these students, however, initially realize that gaining teaching
experience is only part of the Guided Internship experience; another crucial aspect of
their internship is the training they receive as action researchers.

OVERVIEW OF THE MIE CONCENTRATION GUIDED
INTERNSHIP PROGRAM

The MIE Concentration Guided Internship Program is designed to be flexible, addressing
the various individual needs and interests of each student. Some students, like Laura
Umbro whose portfolio was featured in the previous section of this Journal, take a tradi-
tional route towards music education and focus their internships on observing, planning,
and teaching private lessons. Other students seek out internships that enable them to
develop their own curricula while being mentored by NEC MIE faculty. For example, at
the Boston Arts Academy MIE interns are given the freedom to teach classes and lead
workshops in music theory, Solfege, and chamber music (to name a few), using
lesson/unit plans, textbooks, and assessment methods of their own devising. An
internship can also take the form of designing an after-school program or an elective for
a public school or community center that otherwise lacks any music exposure. This past
year Monica Soto-Gil, a mezzo-soprano student at NEC and Albert Schweitzer Fellow,
used her Schweitzer Fellowship in conjunction with the MIE Guided Internship program
and taught music classes to preschoolers at the Hattie B. Community Center in Roxbury,
MA. Still other students elect to do both a classroom/artist-in-residence internship and a
private lesson internship. Finally, the MIE Program offers several courses in which the
entire class does an internship together. For example, Michael Cain’s Digital Playgrounds
class (see Part I of this Journal) engages NEC students and public school kids in an explo-
ration of Digital Music Technologies, and Paul Burdick’s Performing Artists in Schools
class serves as a popular entry point for students who want to explore the MIE Artist-
Teacher-Scholar concept in general.

Because it is easy for students to get caught up in the learning experience of teaching,
the Guided Internship program is guided by two key components: Mentorship and the
Portfolio. ‘Mentorship’ here refers to the collaboration between the intern and the
public school classroom teacher and, if applicable, to the relationship between the
student and the MIE teacher in the seminar the intern is simultaneously enrolled in.
Portfolios are not only a means of assessment, but also help interns organize their
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learning processes and guide them along
the path of action research.

Two of Larry Scripp’s MIE course
offerings, Introduction to Music-in-
Education and the Graduate Music-in-
Education Seminar, focus specifically on
data collection and the presentation of
documentation. While the premise of each
class is to introduce specific MIE frame-
works (i.e., the Artist-Teacher-Scholar
concept and the Five Processes/LQCPR
approach) and have students apply them
to their own thinking/projects, Dr. Scripp’s
method of induction also facilitates the
practice and use of educational research
methods. In essence, each of Scripp’s
classes serves as a microcosm of the
practical structure of many MIE student
internships, thereby reinforcing models of
future action research.

This strategy of making action research a
central aspect of teacher training is also
used at the Harvard Graduate School of
Education (HGSE), where graduate courses
focus more on the dissection and practice
of research and its methodology than they
do on specific teaching practices. Scripp,
who in the 1980s worked on portfolio
research with Harvard Project Zero and is
currently also on HGSE’s Arts In Education

faculty, teaches an MIE module course
there called “Music as a Medium and a
Model.” This course advances the School of
Education’s philosophy that innovation in
the field of education is largely due to
advances in research and, like his MIE
courses at NEC, emphasizes that individual
portfolio work as the center of self-
reflective action research is key to one’s
improvement as an educator.

FOCUSED
DOCUMENTATION
APPROACHES & TYPES OF
DOCUMENTATION

Although the basic portfolio model for
new MIE interns is based largely on
reflective  writing, for our more
advanced/independent MIE interns we
suggest a model centered around ques-
tioning and inquiry. That is to say, we
strongly encourage our interns to come up
with a series of open-ended guiding
research questions, and to approach any
internship (whether based on observation,
teaching, or research) as if it were a
research project. By ‘research’ we mean the
“systematic, controlled, empirical and
critical investigation of hypothetical
propositions about presumed relations
among natural phenomena” that educa-

tional researchers have.' Portfolios serve as
the forum in which our MIE students’
research is presented. Thus, based on
research methods learned in MIE courses
(such as those taught by Larry Scripp),
students  formulate = documentation
strategies to aid them in the collection and
organization of data throughout their
internships.

Many students in the MIE program find
themselves overwhelmed by the task of
making a portfolio of their work, and some
even find it hard to fathom the very idea of
creating a document that shows one’s
learning process. After all, with the
exception of studio classes, group lessons,
or rehearsals, it is rare when others have a
direct view into the personal space of the
learning process one goes through to
create a finished product. Thus, the
portfolio process can be considered (and
often is) an entry point for Conservatory
students who may never have had to
organize their thoughts about learning or
concretely show connections between
learning events. However, the lack of a
method to systematically collect and
present information is not necessarily a
trait unique to musicians. Educational
researcher W.R. Borg writes,

Perhaps a major reason for the slow
and unsure progress in education has
been the inefficient and unscientific
methods used by educators in
acquiring knowledge and solving their
problems.

By initiating students into the practice of
research—that is, systematically struc-
turing one’s thoughts and actions in a
logical and meaningful way, and with clear
and thoughtful documentation—we are
preparing them for the emergent field of
music-in-education and for their profes-
sional lives as Artist-Teacher-Scholars. By
the same token, the time commitment and
personal engagement with which MIE
guided interns prepare their portfolios are
above all what make such a project worth-
while. Noted arts educator and cognitive
psychologist Howard Gardner writes,

In the contemporary educational envi-
ronment, where so much attention is
directed toward the inculcation and
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Handout: Guidelines and organizational features of MIE Portfolio Artifacts. Two examples of ways that students organize their portfolio work.
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the testing of particulate knowledge,
students may have a pressing (though
often unrealized) need: to become
involved in significant, long-term
projects, where they can reflect upon
their development and use their skills
in productive ways ... such a course has
often been the choice of individuals
who have become established creative
masters; it is only proper to expose
students to this way of thinking,
acting, and being.’

Now that the ‘what’ and ‘why’ have been
described, the next portion of this article
shall suggest methods for the ‘how’ of
effective documentation.

ARTIFACT-FOCUSED
DOCUMENTATION

Students uncomfortable or unacquainted
with the practice of assessing one’s
learning from the view of “process over
product” tend to create and follow docu-
mentation strategies that focus almost
exclusively on the collection of data in a
multitude of formats; in other words, they
create portfolios that serve as repositories
of teaching and learning artifacts. With
artifact-focused documentation, student
work comes together in many different
forms, including journals, articles, reflec-
tions, teaching transcripts, audio or video
media, class notes, and website links. Such
varied media for data collection can be
useful for some students because (a) it
presents the opportunity for systemic
analysis; (b) the presentation of many
formats looks more ‘thorough’; and (c) the
organization of documentation/data into
categories by medium type can help the

y.

I. Owerview

I1. Worksheet Inventory

Tools for Scaffolding Learning and Teaching

In this section, | have included samples of worksheets (test-types and objective-item
assignments) | made to accompany the fived-do Solfege lessons | was teaching at Boston Arts
Academ

My intentions with these worksheets were to write questions that involved more than a simple
“YeaMNo,” “True'False,” or “choose the best answer from four choices™ response. Although
some students surely do well with fill-in-the-bubble standardized test questions, many do not. [
know from personal experience that I"ve always done better with short answer/essay-type
questions. As a rookie teacher, | decided that it would be more important for me o not only find
out what my studenis were leamning, but also how they were learning and responding to my
mlung methods, [ aJs-:r wanted to encourage my students to think and write critically, as

" , since ¢l are often taught by rote.

The guidelines I devised for creating worksheets is as follows:

- Ewvery worksheet should challenge students to creare something of thetr own (i.e,
drawing a picture/visual representation; a test question in the same stvle as those
already printed on the worksheet)

. Every worksheet must include some sort of reflective/analytical writing

. Every worksheet must allow students to show histher own thinking process, rather
than just ask for cormect answers,

. In addition, many worksheets also incorporate objective-item (i.e., true/false,
yes'no, multiple-chodce) test-types.

Four examples of topic-focused documentation, from a Guided Internship portfolio that focused on assessment strategies.
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Workshect Type
1. Worksheet [-A Short Answer
2. Worksheet [-A Incledes sample responses by author
3. Worksheet [-B Short Answer
4. Worksheet [-C Fill-Ins; Music composition
5. Worksheet 1-I¥ True/Falae; Short answer; tesi question creation
6. Worksheet [-E Music Analysis; Drawing: Cross-disciplinary thinking
7. Worksheet I-F Multiple Choice; Short answer; test guestion creation
8 Diagnostic Inquiry  Short Answer
9. Journal form Reflective Wniting
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assessor look at the student’s work in a
more objective fashion. However, there are
many pitfalls to organizing a portfolio
according to artifact types, not the least of
which is that the student may as a result
have difficulty organizing/understanding
his/her work conceptually, especially since
the portfolio’s presentation format (i.e.,
white paper portfolio vs. electronic media)
can hamper conceptual connections as
well. Typically, students involved in their
second (or third) internship — and/or
students who have completed all MIE
coursework and internships and are
creating their cumulative ‘exit’ portfolios—
tend to tire of the artifact-focused docu-
mentation method and ‘graduate’ to
topic-focused portfolio organization.

TOPIC-FOCUSED
DOCUMENTATION

Topic-focused documentation is a far more
conceptual approach than artifact-focused
documentation. Typically used by those
who are more experienced with creating
portfolios, the topic-centric approach
encourages students to collect data from a
particular standpoint or perspective. For
example, a student whose primary interest
is in teaching non-musician teachers more
about how to use music in their classrooms
might envision how s/he would adapt MIE
frameworks to those scenarios, even
though s/he is enrolled in a MIE class for
Conservatory musicians. In other words,
the student will actively seek out ways to
adapt his/her seminar work towards pro-
fessional development scenarios. Another
student engaged in a topic-focused
approach might choose to explore the role
that ‘context’ plays in evaluating student
work. (See following sample scenarios).
There are many advantages to working in a
topic-focused environment; not only is it
often easier to conceptualize and make
connections between course/seminar
learning and internship/real-life experi-
ences, but the topic-focused approach is
also  well-suited  towards  large
seminar/classroom environments, where
students can pair off and work in groups—
“documentation squads” that each cover
different topics and together cover many
topics at once. However, this method of
documentation has some disadvantages.




SCENARIO A

Persona:

Expearianced parformar sfaring own private sfidio.

Artifact-focused Documentation

Sample Inquiry Questions

PorRTFOLIC CONTENTS

Taddy's portfolio includes notes from MIE
class, project plans, and article reflections, It
also has recordings from the lessons he
teaches and a few transcripts & analyses of
those lessons

PorTFOLIC PROCESS INSIGHT

The breadth of artifact types gives Teddy fthe
oppordumily fo fing examples of LACPR
throwghout his intemship & class expenance
and gives him plenfy of food for thought for
future MIE work, Since his portfolio provides &
broad ovendaw of the course, it allows for a
wide seleclion of guided inquiry questions,

+  Towhal extent are MIE frameworks (i.e.
LCOPR Five Learning Processes)
adaptable to different teaching settings?

= How does tha LOQCPR framawark help to
address the diffierent types of data I might
collect?

=  Towhal extent can the examination of sell-
reflective work be applied to private studio
work?

Topic-focused Documentation

Sample Inquiry Questions

PORTFOLIC CONTENTS

Teddy decides he is most interested in the
Questioning & Reflective portions of the
LQCPR framework. He develops specific
guided inguiry quastions, and evan the act of
writing these questions is related to his
documentation. He frames all of his notes from
MIE class and his internship with inguiry
questions & reflections, and his documeantation
fram his private lessons also reflects his focus
on G & R, (i.e. coding of transcripts,
aszignments given to private students, efc.)

PORTFOLIC PROCESS INSIGHT

Taddy's decision fo focus on just fwo aspects
of the LTM Five Processes Framewark allows
hirn to troly concentrate on finding examples of
those aspects in his infermship and class work,
By recording, transcribing, and analyzing
prvate lessons he feaches, he is able to gain
valuable insight and also develop skills in
action research.

To what extent are the acts of Questioning
and Refllecting a coupled pair?

=  How can | raise my students” comfort level
in regards to reflacting on their lessons,
and asking questions of themsalvas and
ma?

Teddy is a student taking the class ‘Introduction to Music-in-Education.” Even though he
has never taken an MIE class before, he is also doing an internship at the same time. He
has never taught before and is learning about the LTM Five Processes Framework for the
first time. His internship is teaching private piano lessons.

Focusing on a specific vantage point can
obfuscate learning about other perspec-
tives, and one may find it more difficult to
collect varied data media and to maintain
objectivity in data collection and analysis.

FINDING THE RIGHT
DOCUMENTATION
STRATEGY: FROM PERSON
TO PERSONA

Most Guided Internships start when MIE
students come to me with very general,
unformed ideas for their internships,

Wong/Ecosystem of Portfolio Process

usually something along the lines of “I
really want to teach x (type of instrument)
lessons to y-age group.” I respond by
inquiring what has motivated them to
decide to teach lessons and often the
students reply that they have been inspired
by their own studio teachers. I use these
initial, informal internship conversations
to help guide students in choosing which
documentation method to focus on. Most
importantly, I try to get students to start
asking questions about what they want to
get from their internship experience, and
also to learn how asking the right (i.e.,

Journal for Music-in-Education 2007

more focused) guided inquiry question —
or a set of them, where appropriate—can
make all the difference in what kind of
internship experience they will have. For
example: To what extent do appropriately-
framed inquiry questions help to inform and
facilitate the collection of rich documen-
tation?

Larry Scripp’s MIE module at HGSE
stresses the importance of students
defining their own personae and contexts
from which to work as they begin the col-
lection of rich documentation for use in
portfolios. In some ways, encouraging
students to think from the persona per-
spective (instead of as individual persons)
helps them strategize about their docu-
mentation collection in ways that are more
global. For example, a student with no
musical training who is enrolled in Scripp’s
module might find him/herself inclined to
reflect on various misunderstandings
about music-in-education; however, even
more usefully from a research perspective,
that same student could also create a
portfolio from the persona of a nonmu-
sical school principal who finds that
learning to re-interpret his/her misunder-
standings can be the foundation for
fostering relationships between artist-
teachers and classroom teachers in a pro-
fessional development context. The
portfolio then becomes “map” of sorts, and
as philosopher John Dewey would suggest,

[It] serves as a guide to future expe-
rience; it gives direction; it facilitates
control ... the net product of past
experience in the form which makes it
most available for the future. It repre-
sents a capitalization which may at
once be turned to interest. Memory is
less taxed because the facts are
grouped together about some
common principle, instead of being
connected solely with the varying
incidents of their original discovery.*

The persona approach Scripp takes with
his HGSE students is important, because
unlike his MIE students at NEC, students
come to the class with varying formal
music backgrounds; some have very little
or no musical training at all, and rarely do
they come from a conservatory back-
ground. Whereas NEC’s MIE program is

LARRY SCRIPP'S MIE
MODULE...STRESSES THE
IMPORTANCE OF
STUDENTS DEFINING
THEIR OWN PERSONAE
AND CONTEXTS FROM
WHICH TO WORK AS
THEY BEGIN THE
COLLECTION OF RICH
DOCUMENTATION FOR
USE IN PORTFOLIOS. IN
SOME WAYS,
ENCOURAGING
STUDENTS TO THINK
FROM THE PERSONA
PERSPECTIVE...HELPS
THEM STRATEGIZE
ABOUT THEIR
DOCUMENTATION
COLLECTION IN WAYS
THAT ARE MORE

GLOBAL.

by-and-large a pre-service teacher training
program, HGSE’s Master’s program caters
mostly to mid-career education profes-
sionals. Despite these differences, however,
both courses share common under-
standings of the importance of music-in-
education work, particularly that (a)
music-in-education ~ programs  and
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SCENARIO B

Personae:

«  Musician interesfed in learming more about the general field of education so that s/he
doesn't feel uncomfortable talking to school adminisfrators, classmoom teachers, and
parents when called fo perform al a school as an Artist-Teacher, OR

«  Musician considering artist-in-residence oppartunities as part of professional work wants
to scaffold hisher understanding of ants leaming & assessment, 50 as to provide firmer
footing when soliciting fundersfoundations for grants.

Artifact-focused Documentation

Sample Inquiry Questions

PorTFoLIO CONTENTS

Because of the nature of the MIE course,
Lopaka's partfolio will likely consist mostly of
article readingz, notes from class discussions,
learning narratives, diagrams of learning. and
copies of his classmates’ previous work from
their prior internships. Lopaka could also
interview his classmates about their internship
experiences and write reflections that tie
together his views on education with their
expariences, in lieu of not having an internship
of hig own from which to draw.

PORTFOLIO PROCESS INSIGHT

Since the opporfunities fo collect nch media are
likely diminished (because Lopaka has no
intermship or teaching experience), he will have
fo rely on his own wrilings. His portfolio will be
caried by his the strength of his own wiiling.
Lopaka will need to clearly define Ris inguiry
guestions, wrile narratives that link readings
and reffections fogether,

+ To what extent is one's documentation
strategy defined by the immediacy of
available types of artifacts?

+  Towhat extent are some artifact types (i.e.
interviews) more relevant to cerain work
than others?

*  Towhat extent can the formals of MIE
seminars and the structure of the MIE
Concentration parallel and/or forecast that
of the world of professional development?

Topic-focused Documentation

Sample Inquiry Questions

PORTFOLIC CONTENTS

The contents of Lopaka's topic-focused
portfolio will likely be similar to those described
above for the artifact-focused work. He might
choose o drafl hypothelical documents
presenting himself as an artist-in-residence to
an imaginary principal, funder, or school board.
It would benafit Lopaka to do additional, related
readings, reflect on them, and referance tham
in his portfolio and other narratives. He might
also choose to interview funders or school
administrators to get their views.

PoRTFOLIO PROCESS INSIGHT
Lopaka's paersonae are highly relevant to
issues that musicians face on a reqular basis,

To what extent can the formats of MIE
saminars and the stiructure of the MIE
Concantration parallel and/or forecast that
of the world of professicnal development?
*  Towhat extent can one use MIE seminars
as testing grounds for future career/
professional development endeavors?

Lopaka is a performance major in his last semester of school. He is taking an MIE course
for the first time, and its focus is on research and assessment. He doesn’t have time to do
an internship but wants to get the most out of his course experience. Lopaka forecasts that
some flavor of teaching/artist outreach is in his immediate future. Most of his classmates
have already completed two or more internships and are taking the course to wrap up their

MIE experience.

practices are attractive to a wide range of
educators, including teachers, school
leaders, artists, and pre-service alike,
because of MIE’s hands-on, “learning by
doing,” self-reflective approach; (b) music-
in-education programs and practices are
generative, that is, they can be applied to
multiple disciplines and domains of
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learning; and (c) through rich and
thorough documentation and mentorship,
students’ and interns’ practices can be
effectively evaluated for their efficacy as
action research.

Using Scripp’s persona approach as my
model, I have created sample scenarios that




SCENARIO C

Persona:

Musician who has taken MIE courses bul has nol yel appliad them in a real-world context.

Artifact-focused Documentation

PORTFCLI CONTENTS

Meelani's previous MIE class experiences have helped
show her what components help o make a successful
portfolio. After reviewing portfolios from previous
classes, she cralls har guided internship questions so
that they incarparate her arifact-focused documentation
strategy. Thowgh her MIE Intemship doesn't technically
include her Teaching Assistantship, she decides to
collect arifacts from that waork, in addition to her
internship work. Her portfolio helps to reconcile her
different experiences and compare the data zhe has
collected.

PORTFOLIO PROCESS INSIGHT

Noelani collaborates with MIE Documentation
Specialists to explore how she can incorporate her work
as a non-MIE Teaching Assistant into her Internship
portfalio, With the guidance of the MIE Documentation
Specialists, Noelani discovers new modalities of
documentation of which she would otherwise be
unawara. Noalani posts her experiencas to the MIE
MewsBlog and receives leadback from currant MIE
students; she includes these posts and commants in har
partfalia,

Sample Inquiry Questions

= When collecting dafa from two similar,
but different, projects — to what exfent
can ane's documentation stirategy
remain the same for both?

*  Towhat extent do new forms of
documentation nead to be designed for
this wark?

Topic-focused Documentation

PORTFOLID CONTENTS

Noelani decides that the context of her internship (high
school students in an arts-based pilol school) warrants
re-wisiting of past MIE coursework. Her guided inguiry
questions suggest that some adapiation of
lessonipropect plans and rationale stalements from other
portfolios might be needed, since now she will be
applying her work directly to the classroom. Additionally,
her choice of topic (context of Intern work) helps her to
focus her thoughts when reflecting an her teaching
assistant position, and also helps to inform her work at
the charter school.

PORTFOLIO PROCESS |NSIGHT

MNeelani works with both MIE Documentation Specialists
and MIE Porifolio Archivist-Analysts to review portfolios
of previous students who share a similar persona with
her. In the process of collaborating with her peers, she
dizcovers that her portfolio would benefit from a more-
advanced kevel of organization and form than a
traditicnal portfolio usually offers; she decides that a
web-based portfolio would serve her better in the long
run, as she attempts to connect several MIE courses
with past teaching expenences and her current Guided
Internship. She plans to use her web-based portfolio as
“prass kit" of sorls, showcasing har work as an Artist-
Teacher-Scholar.

Sample Inquiry Questions

«  Towhat extent do discrepancies exist
bafween student course wark and that
for MIE infernships?

= Whal role doss context play in the
design and collection of
documenialion?

Noelani is a student doing an MIE internship at an arts-focused charter school, teaching
music theory. She has taken several MIE classes but has not done an MIE Guided internship
before, though before she came to NEC she did teach a bit privately and has been working

as a theory teaching assistant.

I use to help MIE students figure out what
their documentation strategies could look
like in practice. My work as Program
Advisor for the MIE Program at NEC has
helped me to see the many similarities

Wong/Ecosystem of Portfolio Process

between the types of education offered to
students by New England Conservatory
and Harvard University. For example, both
schools prize the individual work that their
students bring to the table, whether in
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CREATING A CLEARLY
FOCUSED
DOCUMENTATION
STRATEGY IS VITAL TO
MAINTAINING THE
ENERGY AND INTENSITY
THAT MUSIC-IN-
EDUCATION PORTFOLIOS
INHERENTLY
DEMONSTRATE.

research articles or in performance -— or, in
the case of MIE, portfolios. Because the
“persona approach” can help students both
individualize and conceptualize
course/internship work, creating a clearly
focused documentation strategy is vital to
maintaining the energy and intensity that
music-in-education portfolios inherently
demonstrate. Consequently, a portfolio is
in essence the work of a mature or
emergent Artist-Teacher-Scholar; that is,
its organization is the result of critical
thinking or Scholarship, its inspiration
from emergent or mature Artistry, and its
content from its creator’s commitment to
Teaching and education.

The Scenarios presented in this article give
just a few examples of how the “persona
approach,” when partnered with strategic,
focused documentation collection, can be
used to help MIE students create portfolios.

While experienced portfolio students can
certainly incorporate both types of
strategies (artifact-focused and topic-
focused) while collecting documentation
during their internships or coursework, I
have found that a suggestion of one
strategy over the other from the outset can
help uninitiated students feel less over-
whelmed in collecting and managing data
at the same time they are engaged in their
internship work.

SCENARIO D

Persona:

Expariencad educator with strong ars background wants to explore to what extent portfolio waork

is relavant to his/her teaching strategies.

Artifact-focused Documentation

Sample Inquiry Questions

PORTFOUO CONTENTS

Ehu will nead to strive to include all the
standard portfolio elemeants, particularly
reading reflections, overarching/guidad inquiry
questions, kraming narratives, a statemeant of
self-assessmeant, and a kkaming web,

PORTFOLIO PROCESS INSIGHT

Ehu must make heads or tads of s MIE
seminar class, and the most efficient way for
Hhim to get the most from it is by really investing
in the portfolio process. Like ofher mew
students, he may have to leam new skills, ke
reading articles with an eye fowards inguiry. or
writing frequent journal reffections in dowhle-
entry farmat. Far Ehu, part of the process of
leaming these new skills will be the necassity
that he try to include as many of the suggested
artifact fypes as possible. Because he does not
have an internship or fime to feach while in
schood, he will need fo draw on his previous
expanences and, in essence, document &
‘mock” intemship.

. To what exlent are some docurmantation
skils “easiar” to leam than othars?

»  To what exfant are some documeaniaiion
skifls used in non-documentation contexfs?

Topic-focused Documentation

Sample Inquiry Questions

PORTFOLIO CONTENTS

Ehu's portfolio contains several drafts of
learning narratives he writes during the
semester (i.e., a rationale towards teaching,
slalamant of sell-assessment). Thesa dralls
sarve as pra-jpost- axamples thal demonslrate
changes in his thinking over time. He also
includes past lesson plans and adapts them o
reflect new ideas gained from the MIE saminar.

PORTFOLIO PROCESS INSIGHT

Ehu decides thal although the scope of the MIE
Saminar class is broader than he axpaciod
(particwlady bacawse it will challenge him o
dacument his leaming in & porfolio), he wanis
fo facus his work an identifying differances
batween fradifional music education and the
emergend feld of MIE. He asks the MIE
Research Cenfer fo show fim porffolios of
previows sfudents with similar backgrounds,
and upan reviewing those portfolios, reflects on
=g own expenances 55 an educator with an
MIE focus

«  To what extent can reflective writing reveal
ane's changes in phitosophy over time?

«  How can a partfolio be organized o
effectively showcase pre~post- artifacls?

Ehu is a graduate student at School of Education enrolled in an MIE seminar class. He has
previously taught a variety of arts and non-arts subjects in public schools. Ehu took several
traditional music education classes as an undergraduate and was a music education major, but

this class is his first exposure to MIE and the use of portfolios as a means of assessment.

As artists-in-residence, jazz drummer and
MIE Concentration student Richie Barshay
and the Curtis Brothers’ Rhythmic Prophecies
Quartet introduced dozens of youth in
Bangladesh to the rhythmic intricacies of
Latin jazz, during a U.S. State Department
Jazz Ambassadors Program.

These scenarios are designed to represent a
broad sample of potential MIE students. A
focused documentation strategy is appli-
cable to students of any amount of
teaching experience; both experienced
teachers and novices alike can benefit from
the understanding of how engaging in self-
reflective work can inform one’s own
practices.

Inquiry Questions are not necessarily
exclusive to particular documentation
strategies or personae. Observe how
guided inquiry questions can result in
varying types of documentation, even
when they are shared by dramatically
different personae.

Finally, although hardly any students (if
any at all) initially take Scripp’s MIE classes
or internships with the exclusive intention
of practicing the art of action research, all
who invest themselves in the documen-
tation collection/portfolio  collection
process will come out as emergent Artist-
Teacher-Scholars. §
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