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PORTFOLIOS IN PRACTICE: 
A Piano Pedagogy Internship Portfolio

Laura Umbro’s exhibits are excerpts from her Music-in-Education Cumulative Portfolio required for earning the MIE Concentration from

New England Conservatory as a Performance major. Her portfolio was given exemplary portfolio status because of its thorough documen-

tation of her work and its relevance to the NBPTS standards of portfolio content coded into NEC’s digital portfolio assessment system. 
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Commitment to documentation of student work. This page from Laura’s portfolio describes for the reader the
varied kinds of documentation employed for the purpose of reflective analysis of her piano students. As an
experienced studio teacher, she states that “never have I been able to assess myself with such objectivity”
through the process of transcribing and coding her sample lessons with students and presenting videoclips and
the analysis of her results to the Music-in-Education Guided Internship Seminar.

U M B R O  P O R T F O L I O  
E X H I B I T  1

U M B R O  P O R T F O L I O  
E X H I B I T  2

An Introduction to the Transcriptions of her Piano Lessons. As the seminar facilitator, Larry Scripp
requires transcription of one’s own teaching to be an essential ingredient of an MIE pre-professional
portfolio. As Laura indicates in her statement, her methodology of transcription enhanced her ability
to determine evidence of individual learning styles and how she differentiates her instruction
accordingly. By coding these transcriptions, she notices how the inclusion of artistry (her performance)
in the lessons balances time allocated for modeling the music with time spent on guided inquiry into
the student’s learning process. Laura notes that sharing her transcripts and their analysis with peers
not only heightened her awareness of some ‘annoying’ teaching habits, but also helped her better
appreciate the joy of discovering how to make learning more fun and rewarding for her student.
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Constructing a Coding System for the Transcription Data. The construction of a coding system resulted from a
careful examination of Laura’s techniques and values as a teacher. To attain a semblance of ‘objective analysis,’
it is just as important to code evidence of student frustration or confusion as it is to gather evidence of student
involvement and positive reinforcement. Process statements or behaviors are balanced by indication of content or
technical focus. Artistic demonstration is as important as the citing of interdisciplinary connections. Evidence of
reflective thinking may be just as important as the piano performance. 

Coding Displays of the Transcription Data. In this excerpt, the code suggests a primary focus on
technique and increased evidence of positive reinforcement as the lesson proceeds. In the seminar,
students acknowledge this pattern of instruction to positive feedback as a distinctive template for the
successful lesson – especially for 10 year olds!

U M B R O  P O R T F O L I O  
E X H I B I T  3

U M B R O  P O R T F O L I O  
E X H I B I T  4
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Instances of complexity in teaching. Here the seminar students marvel at the shifts of focus that can
occur during a relatively short amount of time during a piano lesson with this same child. The orange
and purple coding suggest that a much more personal and reflective approach is taking place and that
the teacher is employing a wider range of explanation, interdisciplinary connections, and collegiality. 

A Commitment to the Self-Evaluation of Teaching. Another critical component of the portfolio is the
willingness to document and reflect on one’s self-evaluation of one’s own teaching. In this example, Laura
reflects on the content and process of her teaching experience with a nine-year-old student. The reflective
comments written immediately following the lesson capture the throughline of the lesson and its connection
with past work. Later on, transcriptions of the lessons add considerable detail and new discoveries that will,
in turn, affect Laura’s preparation for the next lesson. 

U M B R O  P O R T F O L I O  
E X H I B I T  6

U M B R O  P O R T F O L I O  
E X H I B I T  5



Learning from Student Evaluation of Teaching. The final critical component
of the portfolio is the willingness to document and reflect on student evalu-
ation of one’s own teaching. In the following example, Laura discovers how her
nine-year-old student evaluates the content and process of her lesson. The
sparseness of the child’s comments reminds Laura Umbro and the seminar

students of the developmental differences in age groups that music teachers
will face in their teaching careers. The example also demonstrates why written
reflections are perhaps more valuable as points of departure for discussion
with a student than they are evidence of objective understanding of the
learning process that goes on in one-to-one instruction in music.
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U M B R O  P O R T F O L I O  
E X H I B I T  7 B

U M B R O  P O R T F O L I O  
E X H I B I T  7 A



Charting profiles of types of statements made during student lessons can help teachers to reflect on variations in teaching approaches
taken according to individual differences in student development and learning styles.  Although the trends depicted here seem to indicate
that younger students require more freedom for creative input and less instruction on technique, it should be emphasized that these results
represent only a moment in the larger continuum of instruction that will vary from week to week.  Thus, more extensive research would need
to be conducted in order to formulate accurate generalizations.  Nonetheless, when the teacher is made aware of trends, adjustments in
emphasis in lessons can be monitored and adjusted with greater attention to the flow of statements during the course of the lesson.

As Laura states in her portfolio:

“Qualitative analysis is a highly useful tool that I encourage every private instructor to use as a way to observe, assess, and remediate not only their own
teaching methods, but also their students’ development. Though the results of my data only capture a moment in time, this research sets the foundation
for more extensive exploration and demonstrates the extent to which teachers may seek to improve and critically evaluate their methods of instruction.”
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U M B R O  P O R T F O L I O  
E X H I B I T  8 B

U M B R O  P O R T F O L I O  
E X H I B I T  8 A

RESULTS

The analysis of time spent on different topics in private lessons presented here suggests striking differ-

ences in a teacher's focus on individual needs of her students.  In this chart the data indicate that the

teacher spends more time on technical work according to the age of the student.  Whereas all students

get approximately the same amount of encouraging statements with their work, Laura’s lessons focus

primarily on expression and structure, while Elizabeth and Gerry are spending more time responding

to statements concerning technique.  The relationship between encouraging the student and getting

student input is constant across all students, although the teacher’s priority for encouraging student

creative input appears to be declining according to the age of the student.  According to this chart,

every student receives equal amount of attention to reviewing and reflecting on the lesson.




